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1. IAA MISSION AND VISION

MISSION

IAA delivers a holistic international education that exemplifies life-long learning and responsible
citizenship.

IAA belongs to the Jordanian community, fostering an atmosphere of pride and identity, celebrating
our traditions and promoting a sustainable future.

IAA equips its students with the skills, principles and experiences that empower them to fulfill their
academic, personal and social potential.

IAA promotes ethical development, intercultural empathy and a duty to the global and local
community.

VISION

To provide a unique educational experience that inspires, nourishes and celebrates the individual;
one in which staff, students and parents are proud partners.

LEADERSHIP CULTURAL HERITAGE ACCEPTANCE

o
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2. THE IB MISSION STATEMENT

The IB aims to develop inquiring, knowledgeable and caring young people who help to create a
better and more peaceful world through intercultural understanding and respect.

To this end the IB works with schools, governments and international organizations to develop
challenging programmes of international education and rigorous assessment. These programmes
encourage students across the world to become active, compassionate and lifelong learners who
understand that other people, with their differences, can also be right.

3. 1B LEARNER PROFILE

At the core of all IB Programmes is the Learner Profile. These are 10 attributes fostered in students
that promote their development as responsible members of their local, national and global
communities.
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1 COMMUNICATORS,

The aim of all IB programmes is to develop internationally minded people who, recognizing their
common humanity and shared guardianship of the planet, help to create a better and more peaceful world.

We nurture our curiosity, developing skills for inquiry and
research. We know how to learn independently and with others.
We learn with enthusiasm and sustain our love of learning
throughout life.

We develop and use conceptual understanding, exploring
knowledge across a range of disciplines. We engage with issues
and ideas that have local and global significance.

use nd creative thinking skills to analyse and take
responsible action on complex problems. We exercise initiative in
making reasoned, ethical decisions.

We express ourselves confidently and creatively in more than
one language and in many ways. We collaborate effectively,
listening carefully to the perspectives of other individuals and
groups.

We act with integrity and honesty, with a strong sense of fairness
and justice, and with respect for the dignity and rights of people
everywhere. We take responsibility for our actions and their
consequences.

We critically appreciate our own cultures and personal histories, as
well as the values and traditions of others. We seek and evaluate a
range of points of view, and we are willing to grow from the
experience.

mpathy, compassion and respect.We have a
commitment to service, and we act to make a positive difference
in the lives of others and in the world around us.

>

ertainty with forethought and determination;
we work mdependently and cooperatively to explore new ideas
and innovative strategies. We are resourceful and resilient in the
face of challenges and change.

We understand the importance of balancing different aspects of
our lives—intellectual, physical, and emotional—to achieve
well-being for ourselves and others. We recognize our interdependence
with other people and with the world in which we live.

We thoughtfully consider the world and our own ideas and
experience.We work to understand our strengths and weaknesses
in order to support our learning and personal development.

The IB learner profile represents 10 attributes valued by IB World Schools. We believe these attributes, and others like
them, can help individuals and groups become responsible members of local, national and global communities.

International B-nc-lwv-ln'
Baccalaurdat Inter
Bachillerata lm.-m-cun-l

@ International Baccalaureate Organization 2013
International Baccalaureate® | Baccalauréat International® | Bachillerato Intemnacional®
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4. WHY THE MYP?
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The IAA implements the Middle Years Programme (MYP) in (Grades 6-10), the Diploma Programme
(DP) (Grades 11- 12) and the Careers Programme (CP) (Grades 11-12) offered by the International
Baccalaureate. These programmes are based on the premise that, to allow students to become fully
informed and contributive citizens of an increasingly globalized world, schools must teach them to
be excellent communicators, to be aware of multiple cultures, including their own, and to make
connections between their learning and their lives.

The IAA believes that the MYP ensures that our students will develop a broad knowledge base,
strong academic and intellectual skills and the ability to apply their knowledge and skills to the world
beyond school.

The MYP has been designed specifically to meet the needs of students in Grades 6 through 10. The
programme provides structure and support as students develop independence, responsibility and
intellectual curiosity.

The MYP includes eight subject areas, concepts, Global Contexts, Interdisciplinary Learning, the IB
Learner Profile, Approaches to Teaching and Learning skills, Community Engagement and the
Community and Personal Projects. The MYP strives to develop students’ capabilities through
carefully considered learning experiences in all these areas. Information about each of these
elements is included in subsequent sections.

Click on page number to return to Table of Contents
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5. DISTINCTIVE FEATURES OF THE MYP

In the MYP, students study different subject groups, with a minimum of 50 teaching hours per
subject group each year. Distinctive features of the MYP include:

e Concepts are big ideas, which form the basis of teaching and pgp :
learning in the MYP. They ensure breadth and depth in the -
curriculum and promote learning within and across traditional
disciplines.

e Global Contexts provide shared starting points for inquiry into
what it means to be internationally-minded, framing a curriculum
that promotes multilingualism, intercultural understanding and
global engagement.

e Approaches to Teaching are strategies, skills, and attitudes that
support learning by encouraging inquiry, collaboration,
conceptual understanding and the development of critical
thinking across all subjects.

e Approaches to Learning, a unifying thread throughout all MYP
subject groups, are skills which help students manage their own
learning. They provide a foundation for success in further
education and the world beyond the classroom.

e Community Engagement involves clear learning outcomes that
grow from students’ participation in local and global communities.

e The Community Project gives students in Year 3 (Grade 8) the
opportunity to develop awareness of needs in various
communities and to address those needs through service learning.
It engages them in a sustained and in-depth inquiry, leading to
Community Engagement in the community

e The Personal Project, for students completing the programme in
Year 5 (Grade 10), is a culminating experience in which students
apply their approaches to learning skills to complete an extended,
self-directed piece of work. This required component provides
opportunities for creative and truly personal demonstrations of
learning.

e Interdisciplinary Learning takes place between different subject
groups, as well as between different disciplines within a subject
group. This kind of learning encourages broader perspectives on
complex issues and encourages deeper levels of analysis and
synthesis. Interdisciplinary connections must be meaningful.

Click on page number to return to Table of Contents
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6. TEACHING AND LEARNING IN CONTEXT

Students learn best when their learning experiences have context and are connected to their lives.
Global Contexts allow students to develop an understanding of their common humanity and shared
guardianship of the planet through appropriate explorations. They invite reflection on local, national
and global communities, as well as the real-life issues and concerns. For each MYP unit, teachers
should identify one global context that establishes a focus for meaningful teaching and learning in
a programme of international education.

Who am I?
Who are we?
What are the o
consequences of our .
common humanity? identities and Y What is the meaning of
relationships  / “where” and “when”?

,Faimess.and / Orientationin
fdevelopment time and space
\ " Globalization
How is everything and

-3y & sustainability . [

connected?

What is the nature and
purpose of creative
expression?

How do we understand the
world in which we live?
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7. TEACHING AND LEARNING THROUGH CONCEPTS

The MYP identifies 16 Concepts to be explored across the curriculum. These concepts represent

understandings that reach beyond the eight MYP subject groups from which they are drawn. They

provide a way into a body of knowledge through structured and sustained inquiry.

Communities
groups that exist in
proximity defined by
space, time or
relationship

groups sharing
particular
characteristics, beliefs
or values

groups of
interdependent
organisms living
together in a specific
habitat

Time, Space, and Place

refers to the absolute or
relative position of
people, objects and
ideas.

focuses on how we
construct and use our
understanding of
location (“where” and
“when”)

Identity
state or fact of being
the same

refers to the particular
features that define
individuals, groups,
things, eras, places,
symbols and styles

Creativity
process of generating
novel ideas and
considering existing
ideas from new
perspectives

ability to recognize the
value of ideas when
developing innovative
responses to problems

properties, objects,
people and ideas—
including the human
community’s

individuals and
communities, as well as
their relationships with
built and natural

symbols.

involves the activity of
conveying information

Aesthetics Systems Culture Change

deals with the sets of interacting or encompasses a range of | a conversion,

characteristics, creation, | interdependent learned and shared transformation or

meaning and perception | components beliefs, values, interests, | movement from one

of beauty and taste attitudes, products, form, state or value to

ways of knowing and another

develops skills for the patterns of behaviour

critical appreciation and created by human inquiry into the concept

analysis of art, culture communities of change involves

and nature understanding and
evaluating causes,
processes and
consequences

Relationships Global Interactions Communication Perspective
connections and focuses on the exchange or transfer of | position from which we
associations between connections among signals, facts, ideas and | observe situations,

objects, facts, ideas and
opinions

links, bonds and
relationships among
people, objects,
organisms or ideas

method of reasoning
and a system of
principles used to build
arguments and reach
conclusions

act or process of
growth, progress or
evolution, sometimes
through iterative
improvements

connections with the environments, from the | or meaning
world in which we live perspective of the world
as a whole
Connections Logic Development Form

shape and underlying
structure of an entity or
piece of work, including
its organization,
essential nature and
external appearance

Click on page number to return to Table of Contents
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8. MYP PROJECTS

MYP projects are informed by respected models of service learning and provide stepping stones
toward the DP’s core requirements for Creativity, Action and Service (CAS).

Supervisors meet with students on a regular basis to share information about requirements and
deadlines and to provide advice about how to proceed. However, it is the students themselves who
make decisions about what they will do and how they will achieve it. Both projects culminate in a
presentation of the students’ products or outcome to fellow students, parents, staff and/or
members of the wider community.

Community Project

Completed in Grade 8, the Community Project provides students with the opportunity to develop
awareness of diverse community needs and respond through service learning. As a culmination of
their learning, it involves a sustained, in-depth inquiry that leads to meaningful community
engagement.

Click on page number to return to Table of Contents
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Personal Project

From the second semester of Grade 9 until February of Grade 10, all students will complete the MYP
Personal Project; a year-long project on a topic of the student’s choice. This project gives students
the opportunity to showcase their talents in unique and creative ways.

For more information, access this link on Projects

I:IeuraMath

tochnology for
with dyscaleuio and
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9. COMMUNITY ENGAGEMENT

Community Engagement (CE) is an important aspect of
the IB philosophy and curriculum where students engage
in experiential opportunities and apply what they learn in
the classroom by working on service projects within their
multiple communities (local, national, regional and
international).

IAA approaches CE with a service-learning framework,
which is where genuine and sustainable service
opportunities are developed in direct and explicit
connection within a unit of one of their subjects. School’s
Community Engagement policy, previously named Service
As Action, can be accessed from this link IAA Policies.

Students must successfully complete the school’s CE
requirements to be eligible for the IAA High School
Diploma. Reflections must indicate that these
requirements have been met. The classroom teacher
(carrying out the CE activity) and the CE Coordinator will
monitor the student’s progress.

e Grades 6, 7 and 8 students work on and complete one
CE activity per year in subjects where service projects
are firmly established. Teachers will guide students
throughout the unit.

e Grades 9 and 10 students also complete one CE
activity per year derived from the curriculum, but
projects are more individual in nature.

Solar Energy Potential in Jordan

Jordan receives ovey

potential for grow,
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Grade

Community Engagement Unit (completed in 2025 - 2026)

Save the Soil
In Science, students developed new skills and worked collaboratively with others by
composting leftovers and food waste at the school.. More than just managing food scraps,
composting encouraged a deep appreciation for nature’s balance and introduced practical
environmental skills that extended far beyond the classroom.

Exploring Sustainable Development Goals to Serve the Community
In Individuals and Societies, students researched the origin and role of the United Nations.
For Community Engagement, the focus was the UN Sustainable Development Goals. Students
addressed a specific SDG by creating a product or an outcome that served their community.

Smart IAA and Point of Sale Display
In Digital Design, students explored how to make IAA more environmentally sustainable using
Arduino as a medium. Topics included energy and water conservation, biodiversity and
pollution. In Product Design, students researched a social, environmental and/or health issue,
either local or global. They then used a point-of-sale display to address their chosen issue by
promoting certain products.

9
(Arabic A)

Our Environment, Our Responsibility
In their Arabic Language & Literature classes, students explored environmental issues
affecting their school and collaborated to develop practical solutions. They not only
implemented changes to improve their immediate surroundings but also raised awareness
by presenting their work to Grade 6 students. Through these presentations, they highlighted
both school-based and local environmental issues, emphasizing the importance of
community involvement and shared responsibility.

9
(Arabic B)

Traditional Foods
Students learned about the different Jordanian traditional dishes, the history behind them
and their nutritional value. Using this knowledge, they prepared and served national
Jordanian dishes to their teachers.

10

Research and Advocacy on Local Environmental Issues
Students researched and advocated for their chosen environmental issue, within a Jordanian
context, whilst addressing the question — “Can Science solve all of our problems?”. Topics
included waste management, pollution, water scarcity, energy use and food production.

MEALTHY AND ZERO WASTE
{ BOX COMPETITION
Nﬂi‘tﬂ““\m o

Click on page number to return to Table of Contents

12



10. HOW DOES MYP PREPARE STUDENTS FOR THE DP and CP?

By the end of the MYP, students should be able to plan, organize and complete their own learning
activities with limited support. They should have strong communication skills using a variety of
styles of communication. Students should be able to identify and build on their strengths, as well as
identify and accommodate their weaker areas.

In addition to these academic skills, over the course of the MYP, students will develop a strong
knowledge and skills base in the different subject areas. These knowledge and skills help to prepare
students for the greater challenges of the DP and CP. Given that they are all IB models, there is a
natural continuum between them.

Click on page number to return to Table of Contents

13



11. ASSESSMENTS IN THE MYP

Teachers use various types of formative and summative assessments (e.g. tests, projects, oral
presentations, paragraphs, essays and lab reports). Work is assessed using subject-specific criteria,
which gives students clear descriptions of quality work. Each criterion level represents a concrete

skill or content area.

Student achievement in each criterion is an ongoing goal throughout the year, with each semester
grade providing an idea about the student’s progress at that time. Teachers give frequent feedback,
through formative and summative assessments, to help students reach their goals

MYP Assessment Criteria

Subject Criterion A Criterion B Criterion C Criterion D
Language and Analysing Organizing Producing text Using language
literature
Language Listening Reading Speaking Writing
acquisition
Individuals Knowing and Investigating Communicating Thinking
and Societies understanding critically
Sciences Knowing and Inquiring and Processing and Reflecting on the
understanding designing evaluating impacts of science
Mathematics Knowing and Investigating Communicating | Applying maths
understanding patterns in real-world
contexts
Arts Knowing and Developing Creating / Evaluating
understanding Performing
Physical and Knowing and Planning for Applying and Reflecting and
health education understanding performance performing improving
Design Inquiring and Developing Creating the Evaluating
analysing ideas solution
Community Investigating Planning Taking Action Reflecting
Project
Personal Project Planning Applying skills Reflecting
Interdisciplinary Evaluating Synthesizing Reflecting

Click on page number to return to Table of Contents
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eAssessments

The IB-MYP eAssessments are onscreen examinations that students sit for in their final year of the
MYP. They focus on conceptual understanding and the ability to apply knowledge in complex,
unfamiliar situations. They offer robust and reliable assessment of student achievement in the MYP.

At the IAA, our Grade 10 students sit for the following eAssessments in May:
e Language & Literature — English

e Language & Literature — Arabic OR Language Acquisition — Arabic

e Maths and Extended Maths

e Integrated Science (to be implemented in M2028)

e Interdisciplinary Learning.

Click on page number to return to Table of Contents
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12. GRADING IN THE MYP

To determine semester grades, teachers first review a student’s achievement on the subject-specific
criteria. This is done by looking holistically at everything students have done over the semester,
taking into account factors such as the difficulty and importance of specific tasks and the
development of skills over time. Once subject-specific criteria marks have been determined, a
conversion chart, taken from the MYP Coordinator’s Handbook, is used to determine the overall 1-
7 grade for the semester.

Grade | Boundaries
for 4 criteria

1 1-5

2 6-9

3 10-14
4 15-18
5 19-23
6 24-27
7 28-32

Descriptor

Produces work of very limited quality. Conveys many significant misunderstandings or
lacks understanding of most concepts and contexts. Very rarely demonstrates critical
or creative thinking. Very inflexible, rarely using knowledge or skills.

Produces work of limited quality. Expresses misunderstandings or significant gaps in
understanding for many concepts and contexts. Infrequently demonstrates critical or
creative thinking. Generally inflexible in the use of knowledge and skills, infrequently
applying knowledge and skills.

Produces work of an acceptable quality. Communicates basic understanding of many
concepts and contexts, with occasionally significant misunderstandings or gaps. Begins
to demonstrate some basic critical and creative thinking. Is often inflexible in the use
of knowledge and skills, requiring support even in familiar classroom situations.

Produces good-quality work. Communicates basic understanding of most concepts
and contexts with few misunderstandings and minor gaps. Often demonstrates basic
critical and creative thinking. Uses knowledge and skills with some flexibility in familiar
classroom situations, but requires support in unfamiliar situations.

Produces generally high-quality work. Communicates secure understanding of
concepts and contexts. Demonstrates critical and creative thinking, sometimes with
sophistication. Uses knowledge and skills in familiar classroom and real-world
situations and, with support, some unfamiliar real-world situations.

Produces high-quality, occasionally innovative work. Communicates extensive
understanding of concepts and contexts. Demonstrates critical and creative thinking,
frequently with sophistication. Uses knowledge and skills in familiar and unfamiliar
classroom and real-world situations, often with independence.

Produces high-quality, frequently innovative work. Communicates comprehensive,
nuanced understanding of concepts and contexts. Consistently demonstrates
sophisticated critical and creative thinking. Frequently transfers knowledge and skills
with independence and expertise in a variety of complex classroom and real-world
situations.

For more information about assessment, please contact either the Head or Department or the MYP
Coordinator, depending on the question, through the School Secretary.

Click on page number to return to Table of Contents
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13. SUBJECT AREA OVERVIEW

13.1 LANGUAGE AND LITERATURE: ARABIC AND ENGLISH

CONCEPTS
COMMUNICATION | CREATIVITY | CONNECTIONS | PERSPECTIVES

As language is fundamental to learning, thinking and communicating, Language and Literature helps
students in subjects across the entire curriculum. The aims of MYP Language and Literature are to
encourage and enable students to:

e use language as a vehicle for thought, creativity, reflection, learning, self-expression, analysis
and social interaction

e develop the skills involved in listening, speaking, reading, writing, viewing and presenting in a
variety of contexts

e develop critical, creative and personal approaches to studying and analysing literary and non-
literary texts

e engage with text from different historical periods and a variety of cultures

e explore and analyse aspects of personal, host and other cultures through literary and non-
literary texts

e explore language through a variety of media and modes

e develop a lifelong interest in reading

e apply linguistic and literary concepts and skills in a variety of authentic contexts.

For more information, access this link on Language and Literature

. «;‘E BE 5 oo V) el
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Examples of texts covered in Language and Literature in 2025-2026

English

Arabic

G6: Amal Unbound by Aisha Saeed; poems; fairy tales;
memoirs; biographies; autobiographies; plays; photographs.

G7: A Little Piece of Ground by Elizabet Laird; fairytales; sci-fi;
Gothic literature and visual texts; news articles; poems;
political cartoons; blogs.

G8: The City of Ember by Jeanne DePrau; other dystopian
literature and film; myths and folktales from world cultures,
the play Treasure Island by Calcutt.

G9: Tasting the Sky by Ibtisam Barakat; flash fiction stories
from around the world, poetry; advertisements and other
persuasive texts

G10: The play 12 Angry Men by Reginald Rose; Barbie movie
directed by Greta Gerwig; opinion articles; scripts for
advertisements; conflict themed poetry, speeches, political
cartoons and photographs.

Read Theory, Quill and Typing Club:

Students are assigned weekly homework on three online
platforms for reading comprehension (Read Theory),
grammar/sentence structure (Quill) and typing practice

(Typing Club).
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13.2LANGUAGE ACQUISITION: ARABIC AND SPANISH

CONCEPTS
COMMUNICATION ‘ CREATIVITY ‘ CONNECTIONS CULTURE

In Language Acquisition, teaching and learning is organized into six phases, which represent a
developmental continuum of additional language learning. Depending on their prior language-
learning experiences, students may commence their language acquisition course in any phase on
the continuum and may exit from any phase on the continuum.

Phases1/2 Phases3/4 Phases5/6
Emergent Communicator Capable Communicator Proficient Communicator

From Grades 6 to 10, IAA students must take
e Arabic (either Language and Literature or Language Acquisition — depending on their
background and our Language Policy)

e Spanish Language Acquisition - based on their proficiency, they are placed in one of these
levels — “Emergent”, “Capable” or “Proficient”.

The aims of the teaching and learning of MYP Language Acquisition are to:

e gain proficiency in an additional language while supporting maintenance of their mother tongue
and cultural heritage

e develop a respect for, and understanding of, diverse linguistic and cultural heritages

e develop communication skills necessary for further language learning and for study, work and
leisure in a range of authentic contexts and for a variety of audiences and purposes

e enable the student to recognize and use language as a vehicle of thought, reflection, self-
expression and learning in other subjects, and as a tool for enhancing literacy

o foster curiosity, inquiry and a lifelong interest in, and enjoyment of, language learning

e develop listening, reading, writing, and speaking skills while learning about the cultures and
perspectives of communities through real-life situations

e support their thinking and social skills, encourage respect for different cultures, and prepare
students to be active, open-minded learners in today’s global world.

Duolingo is an online application that makes language learning fun and engaging. The Spanish
department offers a voluntary Duolingo challenge to encourage students to maintain and improve

their Spanish language skills.

For more information, access this link on Language Acquisition

Click on page number to return to Table of Contents
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13.3 INDIVIDUALS AND SOCIETIES

CONCEPTS
GLOBAL CHANGE SYSTEMS TIME, PLACE
INTERACTIONS AND SPACE

The content of the course is both rich in Geography and History and is designed over a five-year
period. there is a balance between Arab and Western history of the Mediterranean/Middle Eastern
regions and topics chosen from world history. There are also themes in geography from Asia, South
and North America and Europe. In addition, there are modern global studies in both geography and
history that help prepare students for their chosen DP areas of interest. IAS instruction is given in
Arabic and English.

The aims of the teaching and study of MYP IAS are to encourage and enable students to:

e appreciate human and environmental commonalities and diversity

e understand the interactions and interdependence of individuals, societies and the environment
e understand how both environmental and human systems operate and evolve

e identify and develop concern for the well-being of human communities and the natural
environment

* act as responsible citizens of local and global communities

e develop inquiry skills that lead towards conceptual understandings of the relationships between
individuals, societies and the environments in which they live

IAA Individuals and Societies Continuum

The aims and objectives of MYP |AS provide a bridge to DP Group 3 -
Individuals and Societies. DP Group 3 aims to encourage the %
systematic and critical study of: human experience and behaviour;
physical, economic and social environments; and the history and
development of social and cultural institutions.

MYP IAS prepares students for DP subjects offered at IAA, which are:
e Economics

e Business Studies

e Environmental Systems and Societies

e Global Politics

e Psychology

For more information, access this link on Individuals and Societies

Click on page number to return to Table of Contents
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13.4 SCIENCES

CONCEPTS
CHANGE ‘ RELATIONSHIPS ‘ SYSTEMS

The objective of the Sciences programme is to draw together the skills and attributes that will enable
a student to make sense of our rapidly changing world. The aims of MYP Sciences are to encourage
and enable students to:

e understand and appreciate science and its implications

e consider science as a human endeavor with benefits and limitations

e cultivate analytical, inquiring and flexible minds that pose questions, solve problems, construct
explanations and judge arguments

e develop skills to design and perform investigations, evaluate evidence and reach conclusions

e build an awareness of the need to effectively collaborate and communicate apply language skills
and knowledge in a variety of real-life contexts

e develop sensitivity towards the living and non-living environments

o reflect on learning experiences and make informed choices.

MYP Science builds on experiences in Science from the Primary grades and prepares students for
the different Sciences in the DP that include:

e Physics
e Chemistry
e Biology

e Environmental Systems and Societies
e Design Technology
e Computer Science

IAA Sciences Continuum

Grades 6-8 students:
All students take Integrated Science, which includes Physics, Biology, Chemistry and Earth and Space
units.

Grades 9-10 students:

In Grades 9 and 10, students will follow a rotational schedule for Science, studying one Science
discipline at a time. The Sciences offered include Biology, Chemistry and Physics.

For more information, access this link on Science

Click on page number to return to Table of Contents
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13.5 MATHEMATICS

CONCEPTS
FORM ‘ RELATIONSHIPS LOGIC

The aims of MYP mathematics are to encourage and enable students to:

e enjoy mathematics, develop curiosity and begin to appreciate its elegance and power
e develop an understanding of the principles and nature of mathematics

e communicate clearly and develop logical, critical and creative thinking

e develop confidence, perseverance and independence in problem-solving

e develop powers of generalization and abstraction

e apply and transfer skills to a wide range of real-life situations, other areas of knowledge and
future developments

e appreciate how developments in technology and mathematics have influenced each other

e appreciate the moral, social and ethical implications arising from the work of mathematicians
and the applications of mathematics

e appreciate the international dimension in mathematics through an awareness of the universality
of mathematics and its multicultural and historical perspectives

e develop the ability to reflect critically upon their own work and the work of others.

In Grades 9 and 10, students are allocated in Standard Mathematics or Extended Mathematics. The
decision is made by the Head of Maths and the Deputy Head of Teaching & Learning. It is based on
a combination of work ethics, performance in previous grade, standardized and diagnostic
assessments.

Standard Mathematics Extended Mathematics
Aims to give a sound knowledge of basic Includes the standard mathematics framework
mathematical principles while allowing students to supplemented by additional topics and skills,
develop skills needed to meet the objectives of providing greater breadth and depth
MYP mathematics

The Mathematics Department uses IXL to support teaching and learning across grade levels. IXL
provides personalized practice, immediate feedback and valuable data. This helps teachers monitor
progress, identify learning gaps, and support student growth in mathematics.

For more information, access this link on Mathematics

Click on page number to return to Table of Contents
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13.6 ARTS

CONCEPTS
COMMUNICATION | CHANGE | IDENTITY | AESTHETICS

The Arts promote unique ways of understanding and developing individual abilities. Positive
experiences in the Arts develop communication and imagination, making students more sensitive
and responsive to the natural and man-made world. It also enhances self-esteem and builds
confidence in problem-solving and the logic of developing sequences of ideas. The Arts provide
insight and understanding into the values and attitudes of other cultures and historical times.

At IAA there are three disciplines for the Arts - Music, Drama and Visual Arts. The aims are consistent
across them even though they use their own discrete methods to achieve this commonality.

The aims of MYP arts are to encourage and enable students .
to:

e create and present art
» develop skills specific to the discipline

® engage in a process of creative exploration and self-
discovery

* make purposeful connections between investigation and
practice

e understand the relationship between art and its contexts
e respond to and reflect on art

e deepen their understanding of the world

The IAA Arts Continuum

Students continuing onto the DP will have a foundation in at least one art form and will have
developed an inquiring, reflective approach to their work as well as a deeper understanding of the
role of the arts in society and in their own lives. Reflection, evaluation, artistic self-expression,
collaboration and communication are intrinsic to the beliefs and values held by MYP and DP Arts.

Students will take the following Arts subjects:

Grade 6: Visual Arts and Drama

Grade 7: Drama and Music

Grade 8: Visual Arts and Music

Grades 9/10: 1 from Visual Arts, Drama and Music (but not mandatory to do Arts in G9/10)

For more information, access this link on Arts
Click on page number to return to Table of Contents
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13.7 DESIGN

CONCEPTS
COMMUNICATION ‘ COMMUNITIES ‘ SYSTEMS ‘ DEVELOPMENT

Design addresses the issue of uses of technology in a rapidly changing world that raises students’
awareness of their responsibilities when making decisions and taking actions on important matters.

The aims of MYP Design are to encourage and enable students to:
* enjoy the design process and develop an appreciation of its power

e develop knowledge, understanding and skills from different disciplines to design and create
solutions to problems using the Design Cycle

e use and apply technology effectively to access, process and communicate information, model
and create solutions, and to solve problems

e develop an appreciation of impact of design innovations for life, global society and environments

e appreciate past, present and emerging design within cultural, political, social, historical and
environmental contexts

e develop respect for others’ viewpoints and appreciate alternative solutions to problems

e act with integrity and honesty and take responsibility for their own actions developing effective
working practices.

The IAA Design Continuum

Design in the MYP exposes students to design challenges
that have a real-world solution and helps them to
better understand the positive impact that they can ks
have. The teaching and learning experiences L)
challenge students to be curious, ask questions,
explore and interact with the environment
physically, socially and intellectually to construct & Evaluating
meaning and refine their understanding. Evaluate

the success
of the
solution

Developing
ideas

Students follow a curriculum that covers the two

elements of design: Product Design & Digital Design. Creating the
Both disciplines use the Design Cycle which encompass pis solution
. . o es m Constructa
the 4 assessment criteria: oneonen | fotowte | smmrme \
. e . planto technical
e Inquiring and Analysing g wils
lution

e Developing ideas
e Creating the solution
e Evaluate
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The process helps students to research various topics, develop a range of design ideas, which are
then finalised in the creation of a product (Product Design) or a virtual solution (Digital Design) that
is ultimately assessed using surveys, tests or personal interviews with clients.

Grades 6-8: 1 semester of Product Design; 1 semester of Digital Design
Grades 9-10: Product Design or Digital Design all year round (both optional)

Students continuing onto the Diploma Programme, whether in Design Technology or in Computer
Science, will have experienced the use of the ‘Design Cycle Model’. They would have developed
their critical thinking in addition to design and problem-solving skills. The aforementioned DP
courses are a part of the Group 4 subjects — the Experimental Sciences.

For more information, access this link on Design

Grade 10 | Flat-pack Furniture
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13.8 PHYSICAL AND HEALTH EDUCATION (PHE)

CONCEPTS
CHANGE ‘ RELATIONSHIPS ‘ COMMUNICATION

MYP PHE aims to empower students to understand and appreciate the value of being physically
active and develop the motivation for making healthy life choices. It fosters the development of
knowledge, skills and attitudes that will contribute to a student’s balanced and healthy lifestyle and
promote positive social interaction. Through opportunities for active learning, courses in this subject
group embody and promote the holistic nature of well-being.

The aims of MYP PHE are to encourage and enable students to:
* use inquiry to explore physical and health education concepts

e participate effectively in a variety of
contexts

e understand the value of physical
activity

* achieve and maintain a healthy
lifestyle

e collaborate and communicate
effectively

e build positive relationships and demonstrate social responsibility

o reflect on their learning experiences.

The IAA PHE Continuum

Grades 6-8:  All students are enrolled in PHE

Grades 9 — 10: Students have the option to enroll in PHE, an MYP subject, but it is not mandatory.
Students continuing onto the DP can build on the disciplines of physiology, psychology and nutrition,
which are studied in the context of Biology (Group 4 Sciences) or Psychology (Group 3 Individuals &

Societies).

For more information, access this link on PHE
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13.9INTERDISCIPLINARY LEARNING

Interdisciplinary learning, between different subject groups, encourages broader perspectives on
complex issues and deeper levels of analysis. In this process, students come to understand bodies
of knowledge and modes of thinking from two or more disciplines and then integrate them to create
a new understanding. Students demonstrate this by bringing together concepts, methods or forms
of communication to explain a phenomenon, solve a problem, create a product, or raise a new
guestion in ways that would have been unlikely through a single discipline.

For more information, access this link on Interdisciplinary Learning

Examples of the Interdisciplinary Units completed in 2024 - 2025.

Grade Subjects Description
6 Individuals & Societies | Students learned how to use language to express their thoughts and
and Arabic understanding of historic epochs and to promote and preserve the
cultural heritage of Petra.

7 Science and Physical & | Students learned about the balance required in diet and fitness plans

Health Education by exploring their components. They applied their knowledge and
skills from both disciplines to create diet and fitness plans for
themselves.

Students wrote persuasive speeches to communicate their views on

English Language & human impact on the rainforests. They learned about both
Literature and arguments of whether to exploit these natural resources or not, and
Individuals & Societies | how to persuade their audience to either one of these perspectives.

8 Arabic and Religion Students learned how to use language to convey virtues and values
that can make their community a better place, through producing a
storyboard that conveyed these virtues using literary language and
techniques.

Science and Students inquired into noise and light pollution through data
Mathematics collection and processing. They produced a report and a video
detailing the levels of noise and light in a local context.

9 Biology and Chemistry | Students applied knowledge and skills from Biology and Chemistry to
determine if Amman’s tap water is safe to drink. They collected and
analysed primary and secondary data to reach their conclusion.

Individuals & Societies | Students learned how to create a narrative style presentation that
and English Language & | expressed the impact of migration on people’s identity and human
Literature rights. They explored factors contributing to migration and
employed their knowledge and skills to reflect their understanding.

10 Science Students delved into the topic of health monitoring technologies

and English Language & | through the lens of Scientific and Technical Innovation. They
Literature explored their purpose of these devices, analyzed the potential risks
and ethical implications and evaluated the opportunities they

present in advancing healthcare and improving quality of life.
Science Students delved into the topic of the relationship between genetics,
and Individuals & environment, and human behavior through the lens of Identities and
Societies Relationships. Students engaged with a variety of sources. Through

these investigations, students explored how biological,
environmental, and social factors influence human traits, health,
behavior, and identity.
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14. RELIGION

Please note that Religious Studies is not an MYP Subject. It is a requirement of the Ministry of
Education.
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15. UNIVERSITY & CAREER COUNSELING

The University and Career Counseling (UCC) Office plays a crucial role in guiding MYP students as
they navigate academic choices and begin planning their future careers. In Grades 9 and 10,
students take the University and Career Counselling course, which aims to help students explore
their interests and identify their strengths to make informed decisions. The course also builds key
skills such as goal setting, research, and planning, and encourages exploration of regional career
opportunities to align their aspirations with local market needs.

We are well-placed to guide our students through applying to universities in different countries,
offering insights into the cultural and academic expectations of different systems. We function as a
super-curricular approach in supporting students not just with their immediate studies but also in
preparing them for life beyond school. From course selection to post-graduation planning, we offer
comprehensive and personalized support, including one-on-one meetings in Grade 10 that address
each student’s individual goals.

Understanding the pressures of navigating the MYP-IB journey, we also provide emotional support
to help students manage stress and remain focused. Across all grade levels, we facilitate a wide
range of workshops and presentations—from MYP-specific guidance to career exploration and
university application platforms. Key initiatives such as the Grades 9/10 UCC course, College &
University Fairs, Career Day and targeted advising sessions provide students with the tools and
insight they need to confidently pursue their academic and career ambitions.

16. SOCIAL & EMOTIONAL LEARNING

Pastoral counsellors with the Grade Leaders and Tutors collaborate to present weekly Social
Emotional Learning lessons for all grade levels, ensuring that they are linked to IAA’s SEL framework.
Lessons fall into one of four domains presented in the graphic below.

IAA Social and Emotional Learning (SEL) Framework

Self Awareness

Self Management

Personal identity/Social Identity. Growth Mindset.
Honesty and Integrity. Recognize one’s own Emotion management. Agency. Mindfulness.
emotions. Thoughts and values. Examine Self-care. Self-discipline. Self-motivation.
bias and prejudice. Goal setting. Health and Hygiene. Organization.
Understanding my learning preference. Personal Safety. Self- advocating

Responsible decision
making

Emotional Intelligenc

Metacognition

Social Awareness

Empathy. Compassion. Social Norms. Social Cues.
Perspectives. Appreciation of diversity . Digital

society
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17. IAA LANGUAGE POLICY

PHILOSOPHY

Language is first and foremost the means of communication between individuals, groups and
nations. Through the acquisition of language, students are enabled to access the necessary learning
tools for their continued and future development and success, thereby enabling them to meet the
challenges and opportunities of a rapidly changing world.

IAA, therefore, believes that language and learning are inextricably linked. Through the languages
spoken and taught at the school, students can develop attitudes and skills as well as knowledge
about their own and others’ social and national cultures thereby encouraging multiple perspectives,
understandings and international awareness.

IAA further believes that:

e All teachers are language teachers regardless of discipline or grade level

e All members of the school community have an important role in a student’s language
development, either through use of language and/or promotion of language learning

e Mother-tongue development (Arabic) is vital in order to maintain culture, heritage and
community links

e Whilst all languages are equally valuable, the language of instruction and mother-tongue should
receive additional support in order to further fulfil each student’s educational and social
potential

e The school community should be encouraged to acquire and develop additional language(s)

e Students of other mother tongues should also receive additional support (where practicable).

Aysha Bundui
8
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LANGUAGES AT IAA

IAA delivers an international programme to a predominantly Jordanian school population. All
students must study Arabic, regardless of nationality. The language of instruction is English, with
Arabic taught at all Grade levels and Spanish offered as a third language (Language Acquisition).
Mother- tongue (Arabic) is used in Religion and in Arabic - Individuals and Societies classes.

At the Primary level, the emphasis is on continuing acquisition of Arabic and English language skills.
Core (English, Maths and Science) and foundation subjects are delivered in English. Arabic is the
language of instruction for Arabic Language, Social Studies and Religion (as required by the Ministry
of Education).

In Secondary, all subjects are delivered in English with the exception of Arabic, Spanish, Religion and
in Individuals and Societies-Arabic classes.

Spanish is offered as an additional language in the MYP and DP. All students are encouraged to use
the language of instruction in the corresponding class.

As language is the key to all learning, appropriate linguistic strategies will be taught throughout all
subjects regardless of language of instruction.
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18. IAA PROMOTION POLICY

Promotion between Grades 6 to 10

At the end of the academic year, any student who scores a ‘2’ or below in any of the core subjects
Arabic, English, Mathematics or Science has to sit for a retake exam in the subject(s) two weeks
before the start of the new academic year.

A student who still does not attain more than a ‘2’ in two or more of the core subjects will be
referred to a committee consisting of the Director, the Secondary Principal and the Head of Middle
Years to evaluate the needs of the student and determine whether s/he will be promoted, required
to repeat the previous grade.

A student who still does not attain more than a ‘2’ in a singular subject will be promoted but will
start the next grade on an academic contract for that subject. If the student is unable to then
achieve more than a 2 in that subject (allowing for another retake at the end of this grade) then
he/she will not be promoted.

Students who do not meet the MOE requirements for attendance at school will not be promoted
to the next grade.

Learning Support students: students who receive Learning Support services will be considered
individually and are not required to meet the expectations laid out in the Policy above.

Promotion from Grade 10 to 11
At the end of the academic year, any student who scores a ‘2’ or below in any of the core subjects
Arabic, English, Mathematics or Science has to sit for retake exams in the subject(s) before the
start of the new academic year.

A student who still does not attain more than a ‘2’ in one or more of the core subjects will be
referred to a committee consisting of the Director, the Secondary Principal and the Head of Middle
Years to evaluate the needs of the student and determine whether s/he will be promoted or
required to repeat the previous grade.

Students who do not meet the MOE
requirements for attendance at school will
not be promoted to the next grade.

Learning Support students: students who
receive Learning Support services will be
considered individually and are not
required to meet the expectations laid out
in the Policy above.
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Programme Promotion Criteria

Programme Qualifications Consequences to not meeting qualifications
The IB Diploma [Successfully complete the  [Students who do not achieve 3 or more in a
Programme requirements for Community|core subject (English, Arabic, Math and

Engagement

Minimum score of 4 in the
Personal Project

Passing grades in all subjects
at the end of Grade 10.

Science) must retake it.

The student’s status will be reviewed by the
school committee, which may result in a
recommendation for an alternative academic
pathway in place of the full IBDP.

School committee consists of the Director, the
Secondary Principal, the Head of the MYP and
the DP Coordinator.

The IB Careers
related Programme

Successfully complete the
requirements for Community
Engagement

Minimum score of 4 in the
Personal Project

Passing grades in all subjects
at the end of Grade 10

Students who do not achieve 3 or more in a
core subject (English, Arabic, Math and
Science) must retake it.

The student’s status will be reviewed by the
school committee, which may result in a
recommendation for an alternative academic
pathway in place of the IBCP.

School committee consists of the Director, the
Secondary Principal, the Head of the MYP and
the DP Coordinator.

IB Courses

Passing grades in all subjects
at the end of Grade 10

Students who do not achieve 3 or morein a
core subject (English, Arabic, Math and
Science) must retake it.
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Subject-Specific Requirements

Some subjects have additional entry requirements, as outlined in the table below:

Subject / Level

Qualifications

Consequences to not meeting
qualifications

Math Analysis and
Approaches HL

Extended Math students must achieve at
least 5/7 on the end-of-year report card.

Standard Math students must achieve at
least 6/7 on the end-of-year report card.

Students must at least maintain the
achieved level on their end-of-year report
card in the MYP Math eAssessment.

Students will not be permitted
to enroll in Math HL.

Math Analysis and

Students must achieve 3 or above on

Students who fail the e-

Approaches SL  [their end of year report card and in the IB |Assessment will be moved to
MYP Math e-Assessment. Mathematics: Applications and
Interpretation instead.
Physics HL Discrete Sciences students must achieve |Students will not be permitted

at least 5/7 on the end-of-year report card
in Physics.

Integrated Sciences students must
achieve at least 6/7 on the end-of-year
report card.

to enroll in Physics HL.

Promotion from Grade 11 to 12

If a student achieves 3 or less on the end of year HL exam, they have to re-sit for that exam before
the start of the next academic year.

Students achieving 2 or less on the end of year SL exam will have to re-sit for that exam before the
start of the next academic year.

Students who do not obtain 22 points by the Semester 2 grading point of Grade 11 will not be
allowed to carry on to Grade 12 as full Diploma students. They must be registered as Diploma
Course students and their programme of study changed accordingly.

Students who do not meet the MOE requirements for attendance at school will not be promoted

to the next grade.
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